
 

3.1.A WALK ON THE DAWN OF MANKIND  
 

Proposed by Patrizia Mauri  

 

Objectives: 
  

Knowledge:  

Á The main steps of  homination (when ï where- how). 

                                  

Scientifical  Competences: 

Á The identification of biological and behavioral evolution of mankind. 

 

Transversal Competences: 

Á Developing students' abilities in understanding a text; 

Á Developing the capacity of identifying information and connecting them to their previous 

knowledge;  

Á Developing the capacity to express the acquired knowledge with the correct  terms and to 

communicate with others; 

Á Developing the collaboration with other students; 

Á Developing critical thinking on the topic of ñprogress and modernityò. 

 

Target:   FORM  2E  (20 students  - fifteen/sixteen years old)   

 

Prerequisites:      
Knowledge of:      

Á Geological Ages 

Á The main steps of mankind evolution  

 

Didactic Methods:  
Á Group brainstorming (first lines strategy; visual imagery strategy). 

Á Guided comprehension using worksheets (inquiry chart strategy). 

Á Guided discussion   (most/least important ideas and information strategy). 

Á Collaborative learning  (all the strategies). 

 

Materials 

Á The novel ñThe Evolution Manò by Roy Lewis  (Italian version) ï First chapter 

Á The tablet provided to each student in the class 

Á The computer provided to the class 

Á Worksheets 

 

TEXT: ñThe Evolution manò by Roy Lewis ï First chapter 
 

 

THE EVOLUTION MAN  
 

Chapter 1 
 

When the winds blew strongly from the North, bringing an icy reminder that the great ice-cap was 

still advancing, we used to pile all our stores of brushwood and broken trees in front of the cave, 

make a really roaring fire, and tell ourselves that however far south it came this time, even in 

Africa, we could meet it and beat it. 



We were often hard put to it to keep up the supply of fuel for a big fire, even though a good edge on 

quartzite will cut through a four-inch bough of cedar in ten minutes; it was the elephants and 

mammoths who kept us warm with their thoughtful habit of tearing up trees to test the strength of 

their tusks and trunks. Elephas antiquus was even more given to this than is the modern type, for 

he was still hard at it evolving, and there is nothing that an evolving animal worries about more 

than how his teeth are getting along. The mammoths, who reckoned that they were just about 

perfect in those days, only tore up trees when they were angry or showing off to the females. In the 

mating season we had only to follow the herds to collect firewood, but at other times a well-aimed 

stone behind the ear of a browsing mammoth would work wonders, and maybe set you up in 

kindling for a month. I have known that gambit to work with the big mastodons, but an uprooted 

baobab takes a good deal of dragging home. They burn well, but keep you at a distance of a 

hundred feet. There is no sense in taking things to extremes. By and large, we kept a good fire 

going when it was chilly and the ice-caps on Kilimanjaro and the Ruwenzori descended under the 

10,000-foot contour line. 

20.   The sparks flew up to the stars on cold clear wintry nights, the green wood hissed and the dry 

wood crackled, and our fire was quite a beacon all down the Rift Valley. When ground 

temperatures were low enough, or the dank rain closed in and made ones joints creak and ache, 

Uncle Vanya would come and visit us. During a lull in the noise of the jungle traffic you would 

hear him coming, with a swish-swishswish through the tree-tops, punctuated by an occasional 

ominous crack of an overburdened branch, and a muffled oath, which became a scream of 

uninhibited rage when he actually fell. 

At last he would shamble into the circle of firelight, a massive figure, his long arms practically 

trailing the ground, his square head crouched down between his broad, hairy shoulders, his eyes 

bloodshot, his lips curled back in the effort which he customarily made to get his canines to stick 

outside them. This gave him, as it happened, the expression of one who has put on a completely 

false smile at a party which he greatly dislikes; and as a small boy I found it absolutely terrifying. 

But later on I discovered behind all his fads and eccentricities - from which he was the first to 

suffer, and indeed the only one - a kindly person always ready with a tip of juniper berries or figs 

for a boy who he fondly supposed was properly taken in by the natural ferocity of his appearance. 

But how he talked, how he argued! He barely saluted us, and nodded in Aunt Mildred's direction, 

barely held out his poor hands, blue with cold, to the blaze, before he got started, going for Father 

like a rhinoceros with its head down, his long, accusing forefinger pointing for all the world like 

the tip of its horn. Father would let him charge and work off his pentup feelings in a torrent of 

denunciation; then when he had calmed down a little, and perhaps eaten a couple of aepyornis's 

eggs and a few durians, Father would join the fray, parrying Uncle Vanyas thrusts with his mild, 

ironic interjections, and at times reducing him to stupefied speechlessness by gaily admitting his 

enormities and taking positive credit for them. 

I believe that at bottom they were deeply fond of one another though they had spent their whole 

lives in violent disagreement; this could hardly be otherwise since they were both ape-men of 

unswerving principle, who lived in strict accordance with their beliefs, and their principles were 

totally opposed at every point. Each went his own way, firmly convinced that the other was 

tragically mistaken about the direction in which the anthropoid species was evolving; but their 

personal relationship was, if uninhibited, also quite unimpaired. They argued, they even shouted 

at each other; but they never came to blows. And though Uncle Vanya usually left us in high 

dudgeon he always came back. 

The first time that I can remember a set-to between the brothers, so utterly unlike in appearance 

and demeanour, was over the whole business of having a fire on cold nights at all. I was squatting 

well away from the red, writhing, wounded yet voracious thing, watching how Father fed it with a 

splendid if circumspect nonchalance. The women were huddled together, chattering as they 

deloused each other; my mother as always a little apart, staring at Father and the fire with her 

sombre brooding eyes as she masticated pap for the weaned babies. Then suddenly Uncle Vanya 

was among us, a menacing figure, speaking in a voice of doom. 



ñYou've done it now, Edward,ò he rumbled. ñI might have guessed this would happen sooner or 

later, but I suppose I thought there was a limit even to your folly. But of course I was wrong! I've 

only got to turn my back on you for an hour and I find you up to some fresh idiocy. And now this! 

Edward, if ever I warned you before, if ever I begged you, as your elder brother, to think again 

before you continued on your catastrophic course, to amend your life before it involved you and 

yours in irretrievable disaster, let me now say, with tenfold emphasis: Stop! Stop, Edward, before 

it is too late - if indeed you still have time, stop . . .ò 

Uncle Vanya drew breath before he completed this impressive but obviously difficult period to 

round off, and Father chipped in. 

ñWhy, Vanya, we certainly haven't seen you for quite a while. Come and get warm, my dear chap. 

Where have you been?ò 

Uncle Vanya made an impatient gesture.  

ñNot all that far. It's been rather a poor season for the fruit and vegetables on which I rely rather 

heavily for my diet-ò 

ñI know,ò said Father in a sympathetic voice. ñLooks like we may be in for an interpluvial after 

all. I've noticed the way desiccation is spreading lately.ò 

ñBut not exclusively, by any means,ò went on Uncle Vanya irritably.  ñThere's plenty to eat in the 

forest if you know where to look. I happen to find that I have to be careful just what I eat at my 

time of life - so, like any sensible primate, I went a little farther afield to find what I wanted - to 

the Congo, in fact, where there is plenty of everything for everybody, without having to pretend 

that you have the teeth of a leopard, the stomach of a goat or the taste and manners of a jackal, 

Edward!ò 

ñThat's putting it rather strongly, Vanya,ò protested Father. 

ñI came back yesterday,ò went on Uncle Vanya, ñintending to pay you a visit in any case. Of 

course at nightfall I knew something was wrong. Eleven volcanoes on this district I know of, 

Edward ï but twelve! I knew there was trouble afoot, and I half knew you were at the bottom of it. 

Hoping against hope, but dread in my heart, I hurried here. How right I was. Private volcanoes 

indeed ! You've done it now, Edwardò 

Father grinned mischievously. ñDo you really think so, Vanya?ò he asked. I mean, is this really 

the turning point? I thought it might be, but it's hard to be quite sure. Certainly a turning point in 

the ascent of man, but is it the?ò Father wrinkled up his eyes in a look of humorous desperation 

that was characteristic of him at certain moments. 

ñI dont know whether it's a turning point or the turning point,ò said Uncle Vanya. ñI don't 

profess to know what you think you are doing, Edward. Getting above yourself, yes. I'm telling you 

that this is the most perverse and unnatural ñ 

ñIt is unnatural, isn't it? ò said Father, eagerly breaking in. ñBut then, Vanya, there has been 

an element of the artificial in subhuman life since we took to stone tools. Perhaps, you know, that 

was the decisive step, and this is simply elaboration; but then you use flints and so -ñ 

ñWe've had that out before,ò said Uncle Vanya. ñ Within reason tools and artifacts do not 

transgress nature. The spiders take their prey by net; the birds can build better nests then we can; 

and manys the time you have had a coconut thrown at your thick head by a monkey, as you well 

know; perhaps that is what has deranged your wits. Only a few weeks ago I saw a troop of gorillas 

beat up a couple of elephants -elephants, mark you - with sticks. I am prepared to accept simple 

trimmed pebbles as in the way of nature, provided one does not become too dependent on them, 

and no attempt is made to refine them unduly. I am not illiberal, Edward, and I will go as far as 

that. But this ! This is quite another matter. This could end anywhere. It affects everybody. Even 

me. You might burn the forest down with it. Then where would I be?ò 

ñOh, I dont think it will come to that, Vanya,ò said Father. 

ñWon't it, indeed ! May I ask, Edward, are you in control of the thing at all ? ò 

ñ Er - more or less. More or less, you know.ò 

 ñWhat do you mean, more or less? Either you are, or you are not. Don't prevaricate. Can you put 

it out, for example ? ò - 



ñIf you don't feed it, it goes out of itself,ò said Father defensively. 

Edward,ò said Uncle Vanya, ñI warn you. You have started something that you may not be able 

to stop. So you think it will go out if you don't feed it! Have you thought that it might decide to feed 

itself, sometime? Then where would you be?ò 

ñIt hasn't happened yetò ,said Father crossly. ñIt takes me all my time to keep it going, as a 

matter of fact, especially on wet nights.ò 

ñThen my most earnest advice to you is not to keep it going any longer ñ said Uncle Vanya, 

ñbefore you get a chain reaction started. How long have you been playing with fire?ò 

ñOh, I found out about it months ago,ò said Father. ñAnd, you know, Vanya, it is the most 

fascinating stuff. The possibilities are stupendous. I mean, there is so much you can do with it. Far 

beyond mere central heating, you know, though that's a big step forward in itself. I have hardly 

begun to work out the applications yet. But just take the smoke alone: believe it or not, it smothers 

the flies and keeps down the mosquitoes. Of course, fire is tricky stuff. Hard to carry about, for 

instance. Then it's got a voracious appetite; eats like a horse. Apt to be spiteful, got a nasty sting, 

if you're not careful. And it really is new; opens up a positive vista of - ñ 

But suddenly there was a loud shriek from Uncle Vanya and he began hopping about on one 

foot. I had observed with great interest that for some time he had been standing on a red-hot 

ember. He had been too excited in his argument with Father to notice it, or the hissing noise and 

peculiar smell which followed. But now the ember had bitten right through the hide of his instep. 

ñYahò roared Uncle Vanya. ñYou damned fool, Edward! It's bitten me! That's what your 

infernal bag of tricks has done! Yah! What did I tell you? It'll end by eating the whole lot of you! 

Sitting on a live volcano, thats what youre doing! I've finished with you, Edward! You'll be extinct, 

the whole pack of you, in no time. You've had it. Yah! I'm going back to the trees! You've 

overstepped the mark this time, Edward! That's what the brontosaurus did, too! ò 

He soon hobbled out of sight, but his howls could be heard for another fifteen minutes at least. 

ñAll the same, I guess it was Vanya who overstepped the mark,ò said Father to Mother, as with 

a leafy branch he carefully swept the hearth. 

 

 

MOMENTS OF THE ACTIVITY   

 

LESSON 1 

 

Organization   (10 min.) 

Á Presentation of the novel and author.   

Á Forming groups (five groups of four students). 

Á Reminding the rules for working in group. 

 

Developing of the activity 

 

BEFORE READING:     

  

a) ANTICIPATION GUIDE  strategy   (15-20 min)     (annex n°1) - working in groups 

   

b) FIRST LINES strategy     (20-30 min) 

(reading of the first 14 lines - prediction of  the content of the novel)  -  working in groups 

           

        

 

 

 

 



 

LESSON 2 

 

DURING READING : 

a) MOST/LEAST IMPORTANT IDEAS AND INFORMATION strategy  

  (20  min)  - (annex n°2) -  working in groups 

b)  INQUIRY CHART strategy  (30 -40 min)     (annex n° 3)  -  working in groups 

         

 

LESSON 3 

 

AFTER READING : VISUAL IMAGERY strategy   (20 min)       (annex n°4)  

       working individually/ in groups 

     

Conclusions  and evaluation 

 

Á ASSESSMENT TEST    (individually)     (30 min)   (annex n°5) 

 

Á EXIT SLIP   (individually)     (15 min)   (annex n°6) 

 

Annex 1: Anticipation guide 

Working in groups  (4 students ): 

 

 

 

 

 

           Before                       ANTICIPATION GUIDE                                      After Agree Disagree Statement Agree Disagree   1.  The homination process took place in Asia.     2.  The homination process started in the early 

Pleistocene epoch. 

    3.  The Cenozoic era was the era of the large  

reptiles. 

    4.  The Pleistocene epoch was characterized by 

a series of glacial periods. 

    5. The hominids habitat changed from 

savannah to forest. 

    6. The discovery of fire goes back to the early 

Holocene. 

    7. The survival of the first hominids was based 

on agriculture and animal breeding activities. 

    8.  The first use of fire was for meat cooking.    



Annex 2       MOST/LEAST IMPORTANT IDEAS AND INFORMATION  

 

Working in groups  (4 students ): 

 

Most important  

information for the story 

Most important  

scientifical  information 

Least important 

 information 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

Annex 3: Inquiry Chart: working in groups (4 students) 

 

 

QUESTIONS        SOURCES 

1. Who is the author of the novel?  

2. Who is the narrator?  

3. What is the climate described in the first chapter of the novel?  

4. In which geographic location does the story take place? 

    Find information about this place. 

 

5. Describe the two main characters of the novel.  

6. Which is the main cause of the quarrel between Edward and uncle 

Vanya? 

 

7. What is uncle Vanya afraid of?  

8. Is your idea of the progress more similar to Edward' s or to uncle 

Vanya's one? Explain your answer. 

 

9. Do you think that a similar debate should be up-to-date nowadays? 

Why? 

 

10. In the first chapter some animal and plant species that are now extinct 

are named. Identify and describe them. 

You should be able to identify a scientifical inaccuracy. Report it. 

 

 

 

 

 



Annex 4                                    VISUAL IMAGERY  (individually/ in groups) 

 

 

1 - Read from line 20  to line 27. Then close your eyes for one or two minutes and write down:  

 

 

What you see:   

 

 

 

 

What you smell:   

 

 

 

 

What you hear:   

 

 

 

 

What you taste:   

 

 

 

 

What you feel:   

 

 

 

 

 

 

 

2- Now compare your sheet with the ones of your  group mates. 

 

 



Annex 5                    ASSESSMENT  TEST 
 

 

1.  What was the climate during the Pleistocene era? 
 

A.   hot and dry            B.  hot and rainy           C. glacial  and rainy          D. glacial and dry 

 

 

2.  On the basis of your knowledge,  what kind of hominids are the protagonists of the novel? 

Give an explanation. 
 

A.  Australopithecus           B.  Homo habilis        C. Homo erectus       D. Homo sapiens 

 

 

3.  Look at the picture below and answer the following questions: 

 

A)   What kind of process is highlighted?  

_______________________________________________________________________________

_______________________________________________________________________________

_______________________________________________________________________________ 

  

B) How did  this process influence the evolution of mankind ?  

_______________________________________________________________________________

_______________________________________________________________________________

_______________________________________________________________________________ 

 

C) How did the life-style of men change as a consequence of this process, especially regarding 

their diet? 

_______________________________________________________________________________

_______________________________________________________________________________

_______________________________________________________________________________ 

  

3.   Explain the advantages and disadvantages of the use of fire. 

 

_______________________________________________________________________________

_______________________________________________________________________________

_______________________________________________________________________________ 



Annex 6                                     EXIT SLIP 

 

 

Write one thing you learned during this teaching unit 

 

 

 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 

 

 

Name   ______________________________________ 

 

 

 

 

 

 

Name one positive and one negative thing that happened during the group work. 

 

 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 

 

 

 

Name   ___________________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 



3.2.GEODYNAMIC EVOLUTION OF MEDITERRANEAN BASIN  
 

Subject: Natural Science                                  Teacher: Giuseppe Cortese 

 

Objectives: 

 

Content  
Å Describing the key points of tectonics plates theory.  

Å Describing the tectonics dynamics that trigger changes in the sea level. 

Å Describing the mechanism that generates earthquakes. 

Å Listing the characteristics of the volcano and the volcanic eruptions. 

Skills 
Å Interpreting the event of the earth dynamics based on the model of plates tectonics. 

Å Recognizing the consequences of endogenous dynamics in the volcanic activity 

and in the changes of the medium level of sea water, at big scale.  

Å Reading and interpreting thematic maps. 

Å Interpreting of the Volcanism in the archaeological remains the consequences 

(Pompeii). 

Å Relating the changes in the level of sea water with the migration of organisms. 

 

Working group:   

Á the activity is proposed to the  students of the second year of secondary school (16 years 

old). 

 

Pre-requisites: knowledge of the internal structure of the Earth. 

 

Time allotted: 6 hours between April and May 2015. 

 

Contents:  

Á Internal structure of the earth.  

Á The endogenous dynamic.  

Á Morphology of the oceanic floor and consequences on changes of the medium level of sea 

water. Volcanism ad volcanic activity.  

 

Links to other subjects and or other related topics:  

Å Plinio and Pompeii history (working  team 2^I), 

Å Migration of organism (working  team 2^E). 

 

Tools: PC and Internet, thematic maps, photos and documents of the area. 

 

Strategies:  

Á short introductory lesson; 

Á research of the documents; 

Á review and comparison of the data; 

Á teamwork; 

Á writing papers in digital format. 

 

Check/Evaluation: 

Á Oral report 

Á Interaction within the group 

Á Assessment test 



Timing of the activities: 

 

Lesson 1  
1. Presentation of the activities  - organization of the individual work- making groups . (15ô) 

2. Brief introduction to the endogenous dynamics. (20ô) 

3. Presentation of photos and texts, proposed by the teacher, to use as idea sources. (15ô) 

4. Assignment of the individual and/or group work . (5 ') 

       The components of the groups ï five students each- will be chosen by the students themselves 

(and possibly modified in case of need) . The individual and group work is the search and 

selection of texts, images, photos, maps etc. 

 

Lesson 2    
1.    Presentation of the materials and of the work done by the groups. (35') 

2.   Comparison, analysis and dialogue in the plenary, "focus groups". (20 ') 

      At this stage a first draft of the map of the main concepts will be drawn up. 

 

Lesson 3   
1. Identifying and reporting (for each group) words and key concepts of the research on a 

conceptual map   (25 '). 

2. Finding relationships and connections among the different themes of the teamwork. (25 ') 

3.  Assigning further research to integrate and strengthen the work already done. (5 ') 

 

Lesson  4  
1. Organization  and evaluation of the previous work, pointing up meaningful topics and images, 

working in plenary, "focus groups". (45') 

2. Determining, for each group, the files to be completed, the format and layout (work in Word or 

in Power-point presentation). (10 ') 

 

Lesson  5  
1. Workshop activity for the reorganization and final presentation of the work (in text or power-

point presentation). (55 ') 

 

Lesson 6   
1. Final evaluation of the work with assessment test (multiple choice and short answer) (annex n. 

1). (55 ') 

 

            Further evaluation (2 points for each item) will consider the approach of the student on the 

basis of: 

Á the ability to search for and select paper or/and on-line documents , 

Á the reworking of the documents, 

Á the ability in listening and dealing with peers, 

Á the ability to propose solutions, 

Á the skills in presentation and re-organization. 



Annex 1 
 

Assessment test  

 

Complete the following sentences. 

 

1 - A volcano is a crack in the earth's crust through which __________ emerges2 - The 

surface structure of a volcano is called ________________3 - The heart of a volcano is the 

________, from which the _______ rises toward the earth's crust.4 - A flat volcano broad, 

formed by basaltic lava flows, is said ____________.5 - If the lava is acidic or intermediate, it 

gives rise to a volcano by steep sides, formed by lava overlapping layers of ash, called 

__________ 6 - The rope  lava is poor in __________.7 - The pillow lava is formed 

________________. 

8 - The Strombolian volcano activity alternates ________ to __________activity.9 - The 

cooling of pyroclastic rocks gives rise to ____________.10 - The _______ is the remnant of a 

volcanic edifice, often in the shape of an _______, which is formed following a violent 

explosion. 11 - The volcanic activity of Mount Vesuvius is generally _______. Currently it is in 

a quiescent state, but it manifests _______ activity.12 - The main cause that led to the 

destruction of Pompei and its inhabitants, was a predominantly _______ eruption followed by a 

sudden collapse of ash and __________, better known by the English term 

_________________.13 - The level of the Mediterranean Sea, 6 M.A. ago fell a lot, allowing a 

land link between _______ and _______ in the north-west, and between _______ and _______ in 

the east. 14 - The birth of the _______ peninsula is the result of the clash between the European 

plate and the Asian plate.15 - The tectonic movements and the withdrawal of water has allowed 

many small _______ and _______ migrate from Africa to Europe and Asia. 

 

 

Multiple choice test, choose the correct answers. 

 

1. The accumulation of pyroclastic material around the mouth of a volcano can lead to a: 
batholith pluton cinder cone basalt plateau 

 

2. During an earthquake the first waves to be registered: 

                surface compression                      torsion oscillation 

 

3. In the underwater lava eruptions ééééé.. are formed: 
ashes bombs pillow lava rope lava 

 

4. The study and the correlation of the fossils in the different continents allowed to 

understand: 
the flow of the waters 

of the Mediterranean 

the Lithogenetic cycle the origins and 

migrations of fish 

the Phylogeny and the 

migration of mammals 

and reptiles 

 

5. The distribution and frequency of earthquakes has confirmed the theory of: 
biogenesis geodynamic  

system  

the system of the 

faults              

 plate tectonics 

 

 

 



 

3.3.Teaching Unit: Expository text structures 
 

Teacher: Natalia Mauro Nicolino 

 

Objectives:  

Students will: 

¶ identify how structure supports the authorôs purpose; 

¶ identify text structure elements to draw conclusions and make inferences about the 

authorôs purpose; 

¶ identify the authorôs purpose for a text; 

¶ identify relevant parts of a text that reflect the authorôs purpose; 

¶ compare and contrast different text structures; 

¶ analyze and evaluate arguments in nonfiction texts. 

 

 

Target group:  

Á Mixed ability class of 22 students mostly girls (2 boys only). 

 

Pre-requisites:  

Á Basic reading skills (skimming, scanning, reading for gist),  present and past tenses, the 

students understand the difference between fiction and non-fiction, they can use  graphs.  

 

Method:  

Á In each of the lessons of this unit, the teacher uses a think aloud to model, for 

demonstration. 

Á The teacher then invites students to participate for shared demonstration.  

Á Then students practice with teacher support for guided practice.  

Á Finally, students apply the skills and strategies they have learned for independent practice. 

 

Materials: The English textbook, articles and passages taken from magazines and newspapers, 

dictionary, the Web, colors, pencils. 

 

Time allotted: 5 lesson modules of 55 minutes (2 weeks) + homework (about 4 hours) + testing. 

 

Lesson 1: Introduction to the text structure (55 minutes) 

Á The students understand what the text structure is (how information is organized in a 

passage) 

Á Step A: Students are split into 5 groups (5 minutes) 

Á Step B: 5 passages (annex n.1) are stuck on the blackboard, each with a different text 

structure (description, sequence, problem-solution, cause-effect, compare-contrast) (2 

minutes) 

Á Step C: The students read the passages aloud and the unknown words and expressions are 

explained. Question of the teacher: Is the information organized in the same way in all the 

passages? The teacher elicits answers (each passage has a different text structure) (10 

minutes) 

Á Step D: 5 graphic organizers (annex n.2), one for each of the different text structures, are 

stuck on the blackboard 

Á Step F: Each group is asked to decide which graphic organizer (text structure) best suits the 

passages they have just read (10 minutes) and to explain the reason for their choice (10 

minutes) 



Á Step G: Homework:  each of the students receives a copy of the passage and of the 

corresponding graph and is asked to fill it in at home. 

 

Lesson 2: Identify the text structures and the key-words of text structures (55 minutes) 
Á Step A: The students, already split into groups, are given a graph for the passage they have 

read and they fill them in together (10 minutes) 

Á Step B: Each group chooses a speaker who sticks their graphs on the blackboard and 

explains them, after reading them aloud (25 minutes) 

Á Step C: Summing up (15 minutes)   

Á Question 1: What do we know now about the text structure? 

Á Question 2: How many different text structures have we found in this lessons? 

Á Question 3: Are there any key-words that help us to understand which is the text structure 

of the passages? 

Á Step D: Homework: Each of the students is given a worksheet (annex n.3) with the five 

passages and is asked to fill them in and to underline with 5 different colors the key-words 

in the passages. 

 

Lesson 3: Identify the text structure (description and sequence) and fill-in the graphic 

organizer (55 minutes) 

Á Step A: 5 new groups are made (5 minutes) 

Á Step B: Worksheets with 2 passages and 2 graphs (each with a different text structure) are 

handed out (all the students have the same passages) (3 minutes) 

Á Step C: The students are asked to read the passages carefully and to fill in the 

corresponding graphs (15 minutes) 

Á Step D: Copies of the passages are stuck on the blackboard, question are asked by the 

teacher to sum up the content of the passages and all the students are asked to express their 

opinion (10 minutes) 

Á Step D: A map of the description text structure and of the sequence text structure is made 

on the blackboard (20 minutes) 

Á Step E: Homework: The students are given two passages with different text structures 

(description and sequence). They will read them at home, they will make for each of them 

a graphic organizer and they will sum them up orally. 

 

Lesson 4: Identify the text structure (problem-solution, cause-effect, compare-contrast) and 

fill -in the graphic organizer (55 minutes) 
Á Step A: The students are split into 5 groups and they are given 10 minutes to talk about the 

passages and the graphic organizers they have read and filled in at home.  

Á Question 1: Has the graph organizer helped you to understand the passage? 

Á Question 2: Can you sum the passages up reading the graphs? (5 minutes) 

Á Step B: The teacher elicits answers (5 minutes) 

Á Step C: Worksheets with 3 passages and 3 graphs (each with a different text structure)  are 

handed out (all the students have the same passages) (3 minutes) 

Á Step D: The students are asked to read the passages carefully and to fill in the 

corresponding graphs (20 minutes) 

Á Step E: Copies of the passages are stuck on the blackboard, question are asked by the 

teacher to sum up the content of the passages and all the students are asked to express their 

opinion (5 minutes) 

Á Step F: A map of the description text structure and of the sequence text structure is made 

on the blackboard (20 minutes) 

Á Step G: Homework: Text structure treasure hunt with newspapers, nonfiction books, 

textbook chapters, or studentsô independent reading material. Each student will look for 3 

different passages and 3 different text structures and will fill in the corresponding graphs. 



 

Lesson 5: From the text structure to the passage (55 minutes) 
Á Step A: A completed graphic organizer is handed out to the students (split into 5 groups) as 

a pre-reading strategy. The students read the graph (15 minutes). 

Á Step B: The students write a probable paragraph using the predicted text structure before 

reading the passage. (20 minutes) 

Á Step C: After reading, the students, guided by the teacher, read aloud their probable 

passages and they compare them to the original text (20 minutes). 

 

Lesson 6: Assessment Test (Identifying Text Structure) (55 minutes) 

This quiz contains nine passages, each of which is about ice-cream,  
Á Step A: Each student is given a worksheet with nine short passages and six questions 

where students match definitions to terms.  (annex n.4). 

Á Step B: The students will read the passages individually, they will identify the text 

structures and match the definitions with the corresponding terms. 

 

 

ANNEX 1 

 

Passage 1 (Description) 
Volcanoes are a feared and destructive force for good reason.  A volcano is like a pressure valve 

for the inner earth, but they can also be very beautiful.  One part of the volcano that people rarely 

see is the magma chamber. The magma chamber is way beneath the Earthôs bed rock.  It is 

tremendously hot. Running from the magma chamber to the crater of the volcano is the conduit. 

The conduit connects the magma chamber to the outer world.  At the top of the volcano is the 

crater. This is where the magma exits. Volcanoes are a beautiful yet dangerous natural 

phenomenon.  

 

Passage 2 (Sequence) 
Yesterday morning was crazy. My alarm clock was set for PM instead of AM, so I woke up really 

late. I just threw on some clothes and ran out the door. I rode my bike as fast as I could and 

thought that I was going to be late for sure, but when I got there everyone was outside and there 

were fire trucks all lined up in front of school. I guess somebody pulled the fire alarm before class 

started. It worked it out though, because nobody really noticed or minded that I was late. 

 

Passage 3 (Problem ï Solution) 
It seems like there has been a surge in teen pregnancies these days.  

Teen pregnancies make it very difficult for young mothers to pursue their dreams and meet the 

demands of an infant. Fortunately, most teen pregnancies can be easily prevented by using birth 

control; however, even birth control is not 100% effective. The most effective way to prevent teen 

pregnancies is abstinence, which is 100% effective. 

 

Passage 4 (Cause -Effect) 
Many people think that they can get sick by going into cold weather improperly dressed; however, 

illnesses are not caused by temperature- they are caused by germs. So while shivering outside in 

the cold probably wonôt strengthen your immune system, youôre more likely to contract an illness 

indoors because you will have a greater exposure to germs. 

 

Passage 5 (Compare ï Contrast) 
Apples and oranges are both fruits, which means that they have seeds inside of them. Each has a 

skin, but orange skins are thick and easy to peel. Apple skins are thinner and do not peel easily. 

Oranges also contain more acid than apples, but both fruits are delicious. 



ANNEX 3 

 

Volcanoes are a feared and destructive force 

for good reason. A volcano is like a pressure 

valve for the inner earth, but they can also 

be very beautiful. One part of the volcano 

that people rarely see is the magma 

chamber. The magma chamber is way 

beneath the Earthôs bed rock. It is 

tremendously hot. Running from the magma 

chamber to the crater of the volcano is the 

conduit. The conduit connects the magma 

chamber to the outer world. At the top of the 

volcano is the crater. This is where the 

magma exits. Volcanoes are a beautiful yet 

dangerous natural phenomenon.  

 

Type of text structure: Key words: 

Yesterday morning was crazy. My alarm 

clock was set for PM instead of AM, so I 

woke up really late. I just threw on some 

clothes and ran out the door. I rode my bike 

as fast as I could and thought that I was 

going to be late for sure, but when I got 

there everyone was outside and there were 

fire trucks all lined up in front of school. I 

guess somebody pulled the fire alarm before 

class started. It worked it out though, 

because nobody really noticed or minded 

that I was late. 

 

Type of text structure: Key words: 

It seems like there has been a surge in teen 

pregnancies these days.  

Teen pregnancies make it very difficult for 

young mothers to pursue their dreams and 

meet the demands of an infant. Fortunately, 

most teen pregnancies can be easily 

prevented by using birth control; however, 

even birth control is not 100% effective. 

The most effective way to prevent teen 

pregnancies is abstinence, which is 100% 

effective. 

 

Type of text structure: Key words: 

 

Many people think that they can get sick by 

going into cold weather improperly dressed; 

however, illnesses are not caused by 

temperature- they are caused by germs. So 

while shivering outside in the cold probably 

wonôt strengthen your immune system, 

youôre more likely to contract an illness 

indoors because you will have a greater 

exposure to germs.  

 

Type of text structure: Key words: 

Apples and oranges are both fruits, which 

means that they have seeds inside of them. 

Each has a skin, but orange skins are thick 

and easy to peel. Apple skins are thinner 

and do not peel easily. Oranges also contain 

more acid than apples, but both fruits are 

delicious. 

 

Type of text structure: Key words: 



ANNEX 4: Text Structure Text 

 

Direction:  read each passage and identify how the information is being organized.    

 

1.  Ice-cream is a delicious frozen treat that comes in a many different colors and flavors.  Two of 

my favorite flavors are strawberry and chocolate.  Though both of these flavors are delicious, 

strawberry may contain pieces of fruit while chocolate usually will not.  Even though more 

chocolate ice-cream is sold across the country annually than strawberry, each flavor tastes great 

inside of a milk shake.  

 

a.  cause and effect   b.  compare and contrast  c.  chronological 

d.  spatial / descriptive  e.  sequence / process 

 

2.  The ice-cream shop around the corner from my house has the best ice-cream in the city.  When 

you first walk inside, there is a long chrome counter with matching stools extending to alongside 

the far wall.  Right where the counter stops, the booth seating begins.  There are lots of old-timey 

knickknacks on the walls and chrome napkin holders on all the tables.  My favorite part of the 

shop is behind the counter glass, where they keep all of the ice-cream flavors.  A rainbow of 

delicious sugary flavors is kept cool and delicious behind the counter glass. 

 

a.  problem and solution  b.  compare and contrast  c.  chronological 

d.  spatial / descriptive  e.  sequence / process 

 

3.  Freezer burn may have wasted more ice-cream than sidewalks.  If you donôt know, freezer burn 

is when ice crystals form on the surface of ice-cream.  These ice crystals can ruin the texture and 

flavor of the ice cream.  But you can prevent freezer burn.  Since freezer burn is caused when 

melted ice-cream is refrozen, rather than eating your ice-cream from the container as it melts, 

scoop your ice-cream into a bowl and put the container back in the fridge immediately.  Doing this 

ought to help you solve your issues with freezer burn. 

 

a.  problem and solution  b.  compare and contrast  c.  chronological 

d.  spatial / descriptive  e.  sequence / process 

 

4.  No one knows the true origin of ice-cream, but the first published ice-cream recipe appears in 

ñMrs. Mary Eales's Receipts,ò a cook book that was printed in London in 1718. Sometime around 

1832, an African American confectioner named Augustus Jackson created multiple ice cream 

recipes and invented a superior technique to manufacture ice cream.  Ice cream soda was invented 

around 1874, but the real breakthrough may have been at the 1904 Worldôs Fair in St. Louis, 

Missouri, when the American ice-cream cone was unveiled! 

 

a.  problem and solution  b.  cause and effect   c.  chronological 

d.  spatial / descriptive  e.  sequence / process 

 

5.  Making ice-cream is not easy.  Cream and sugar have to first be mixed in a frozen container.  

Ingredients may be added at this point, if desired.  The mixture must be stirred and whipped until 

the cream and sugar mixture is frozen.  Depending on the equipment, this may take as long as an 

hour.  After the ice-cream is prepared, it must be kept frozen until it is ready to be enjoyed.  

Making ice-cream is difficult, but most people would agree that it is worth the trouble. 

 

a.  problem and solution  b.  compare and contrast  c.  chronological 

d.  cause and effect   e.  sequence / process 



6.  Have you ever had an ice-cream headache?  Thatôs when a painful sensation resonates in your 

head after eating something cold (usually ice-cream) on a hot day.  This pain is produced by the 

dilation of a nerve center in the roof of your mouth.  The nerve center is overreacting to the cold 

by trying to heat your brain.  Ice-cream headaches have turned many smiles to frowns. 

 

a.  problem and solution  b.  compare and contrast  c.  chronological 

d.  spatial / descriptive  e.  cause and effect 

 

7.  One time my mom and I made ice-cream.  We added sugar and cream into a big glass bowl.  

We kept it frozen in the middle of a bigger glass bowl.  While it froze, I stirred the mixture with a 

hand mixer.  It was the first time that had I used one and it splattered ice-cream mixture all over 

the kitchen.  The rest of the mixture finally froze, so we ate some ice cream, and then put the 

remaining portions in the freezer so that it wouldnôt get freezer burned.  That was a good day. 

 

a.  problem and solution  b.  compare and contrast  c.  chronological 

d.  spatial / descriptive  e.  cause and effect 

 

8.   It was the most beautiful banana split that I had ever seen.  In the middle of the bowl, there 

were three scoops of ice-cream: chocolate, strawberry, and vanilla.  On top of the ice-cream were 

a banana and a thick web of chocolate and caramel sauces.  A huge puff of whipped cream 

covered the sauces and a handful of crushed nuts dappled the whipped cream.  On top of it all was 

a cherry, but Iôve never liked the soggy squish of cherries.     

 

a.  problem and solution  b.  compare and contrast  c.  sequence/process 

d.  spatial / descriptive  e.  cause and effect 

 

9.  When it comes to making ice-cream, you can do it the traditional way, by stirring it in a frozen 

container, or you can use liquid nitrogen to freeze your mixture.  There are some advantages to 

using liquid nitrogen.  Since liquid nitrogen freezes the mixture faster, the crystal grains are 

smaller, giving the ice-cream a creamier texture.  The downside is that ice-crystals grow faster in 

ice-cream prepared using liquid nitrogen, so it must be stored at much colder temperatures.  Both 

methods produce a distinct texture, and both are delicious. 

 

a.  problem and solution  b.  compare and contrast  c.  sequence/process 

d.  spatial / descriptive  e.  cause and effect 

 

Matching:  match the definition to the term and shade in the appropriate bubble. 

 

10.  An action and its results are discussed 

11.  Information is organized in order of time 

12.  a difficulty is described and an answer is offered 

a.  chronological 

b.  problem and solution 

c.  sequence / process 

d.  cause and effect 

  

13.  Differences and similarities of two or more things are 

discussed 

14.  Explains how something happens or is done, step-by-step 

15.  Describes how something looks or the arrangement of a 

space 

 

a.  cause and effect 

b.  spatial / descriptive 

c.  compare and contrast 

d.  sequence / process 

  

 



ANNEX 4 (1): Text Structure Text 

 

Directions:  Read the passages and on a sheet of paper, put the information from each passage 

into an appropriate graphic organizer.     The following graphic organizers are examples.  Feel 

free to make changes if necessary.  Each is used at least once. 

 

Chronological Sequence Cause and Effect 

 

 

 

 

 

 

 

Problem and Solution Compare and Contrast 

 
 

 

 

 

1.  The Age of the Dinosaurs 

 

Dinosaurs existed about 250 million years ago to 65 million years ago. This era is broken up into 

three periods known as the Triassic, Jurassic and Cretaceous periods. The Triassic Period lasted 

for 35 million years from 250-205 million years ago. Planet Earth was a very different place back 

then.  All the continents were united to form one huge land mass known as Pangaea.  The Jurassic 

Period was the second phase. The continents began shifting apart.  The time scale for this famous 

period is from 205 to 138 million years ago.  The Cretaceous Period was the last period of the 

dinosaurs. It spanned a time from 138 million to about 65 million years ago. In this period the 

continents fully separated. However, Australia and Antarctica were still united. 

 

2.  Vicious Predators 

 

The Cretaceous Period was filled with dangerous predators, but two of the most feared hunters 

were the tyrannosaurs rex and the velociraptor.  The tyrannosaurs rex was one of the largest 

carnivores to ever walk the Earth.  He was 20 feet tall and weighed seven tons.  His jaws could 

crush down with 3,000 lbs. of force, enough to smash the bones of his prey.  The velociraptor was 

very small compared to rex.  Raptors only stood three feet tall and were seven feet long, weighing 

merely 35 pounds.  But the velociraptor was fast.  Scientists think that raptors could run 24 miles 

per hour and turn on a dime.  Both dinosaurs used their jaws to kill prey, but the raptor had a 

secret weapon: a retractable toe claw that he pulled out like a knife to slash at his prey.  Both 

dinosaurs had eyes on the front of their heads, which helped them track prey.  If these two 



dinosaurs had fought, it would be difficult to say which would win; however since raptors died 

over ten million years before the first tyrannosaurs was born, scientists donôt believe such a fight 

ever occurred. 

 

3.  Creating a Dinosaur Sculpture 

 

Materials:   pipe cleaners, clay, non-toxic paint 

 

Wouldnôt you like a scary dinosaur model on your desk to protect your pencils and textbooks?  

You can easily make one by following these simple directions.  First, bend your to make the frame 

of your dinosaur.  I suggest you create a tyrannosaurus frame by using one long pipe cleaner as his 

neck, spine, and tail, and then bend another into a u-shape to make his feet.  Wrap the feet around 

the spine piece.  Next, roll out clay to wrap around the pipe cleaners.  Let the clay dry overnight.  

The next day you may want to paint your dinosaur using non-toxic paint.  His eyes should be 

white, but feel free to color your dinosaur as you wish.  Nobody really knows how dinosaurs were 

colored, so donôt let anyone tell you that your dinosaur canôt be pink.  Lastly, put him on your 

desk and watch as he or she scares away bullies and pencil thieves. 

 

4.  What Happened to the Dinosaurs? 
 

There are many theories about why the dinosaurs vanished from the planet.  One theory that many 

people believe is that a gigantic meteorite smashed into the Earth.  Scientists believe that the 

meteorite was very big and that the impact may have produced a large dust cloud that covered the 

Earth for many years.  The dust cloud may have caused plants to not receive sunlight and the large 

plant eaters, or herbivores, may have died off, followed by the large meat eaters, or carnivores.  

This theory may or may not be true, but it is one explanation as to why these giant reptiles no 

longer inhabit the Earth.   

 

5.  Fossil Mishap 

 

Itôs important to think critically about the information that you receive, or else you may be led 

astray.  For example, the brontosaurus is a type of dinosaur that never really existed.  Many people 

still believe in the brontosaurus today, but the ñbrontosaurusò is actually the body of an 

Apatosaurus with the head of a camarasaurus.  This concocted creature was made from two 

mismatched fossils.  Had more people thought critically about these findings, analyzing the 

components that were presented, entire generations of school children may not have been 

misinformed; therefore, think critically about the information that people tell you, even if itôs 

information you find on a book or in a worksheet.  Keep these problems in mind when conducting 

your studies. 

 

6.  Dino the Dinosaur 

 

One day Dino the Dinosaur decided to go for a walk to the watering hole.  It was a sunny day and 

the sky was blue and clear.   Dino was thinking about his girlfriend Dina when he saw a pack of 

wild lizards and animals running through the plains in a frenzy.  Dino tried to ask the critters why 

they were running, but they just kept running.  Dino scratched his dinosaur head and continued 

walking toward the watering hole.  Soon after, Dino heard a loud thumping noise like the slow 

beat of a drum.  The earth shook and fruit fell from the trees, but Dino was so deep in thought over 

his girl Dina that he didnôt even notice.  The thumping grew louder and louder as Timmy the 

Tyrannosaurs Rex approached Dino.  Dino kept thinking about his girl Dina until the moment 

Timmy ate him. 

 



3.4. TEACHING UNIT: English class: Reading to study 
 

TEACHING UNIT  

English class: Reading to study (1) 

 

Objective:  

Á Textbook mastery.  

Á Reading with accuracy.   

Á Building up a serious learning method by reading. 

 

Target group:  

Á mixed ability class of 16-18 students mostly girls (4 boys only) and a student with special 

needs who knows very little English (since she has no English Literature textbook, she will 

work with her Art book or if in group she will work with the others). 

 

Pre-requisites:  

Á basic reading skills (skimming, scanning, reading for gist), present and past tenses, basic 

vocabulary for text analysis (especially the word  layout).  

Á Use of graphs and mind maps.   

Á For the student with the special-need programme the only pre-requisite is how to recognize 

images/drawings/numbers on a page.  

 

Method:  

Á Classmates at work, peer-to-peer education.  

Á The students will deal with different pages through their observation ability first in order to 

enhance it and different reading strategies which do not necessarily imply written parts, but 

also images, paintings, footnotes and typographical devices. 

 

Materials:  

Á English Textbook, Dictionary (the on-line one is allowed) , the web, the LIM/blackboard. 

 

Time allotted:  

Á 3 lesson modules of about 55 minutes (one  week)+ homework (couple of hours or so)+ 

testing. 

 

 

Module1 

 

Warm-up/pre-reading:  
 

Á BRAINSTORMING : 

o EX 1.  The teacher will ask the students to provide a definition of ñlayoutò 

and say whether it implies reading a text or not. (5 min) 

 

Á THINK -PAIR-SHARE: 
o EX 2.   The sts will open their textbook at page A41 and describe the page 

from the point of view of its layout drawing a list. Then in pairs they will 

share their results and discuss their choice. 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The teacher will write the different items   on the blackboard until the list is exhaustive.   

                                                 Keys:             Page ñA numberò 

                                                                       Chapter title 

                                                                       Paragraph title 

                                                                       Pictures and captions 

                                                                       Info box 

                                                                       Parts in different colours 

                                                                       Words or phrases in bold  

                                                                       Symbols  

                                                                       Parts introduced by numbers  

Magnifying glass: class discussion on order of items in a list. KEY: top to bottom( 20 min) 

 

While reading activities:  

Á INDIVIDUAL WORK . EX 3:   TREASURE HUNT    

o The sts can now read the page through starting from the page number (from 

the top. Why is there an ñAò before the number?      

o Key:             The book is divided into 2 sections: ñAò from the beginning to 
the 19th century and ñBò from the 20

th
 century to our times. 

o What are the other short inscriptions at the top of the page? (10 min) 

 



 

 

CLASS DISCUSSION:    
Á The page number has got the chapter title beside it becauseéééééééé(key: sts 

mustnôt forget the main topic)      

Á How can the author highlight the most important parts that a learner cannot miss? (15 min) 

 

GROUP WORK  EX. 5: the sts should provide examples from the page for the different 

strategies and then they will draw  spidergrams: 

 

 different colour                  éééééééééééé 

 word/phrases in bold          éééééééééééé 

 parts in a frame                  éééééééééééé.        (20 min) 

SPIDERGRAMS (example) 

 

éééééééééé..                              ééééééé.                          

éééééééé 

                                    éééééééé 

                              

 

                                                      éééééé                                                             

ééééé. 

 

 

 

     

 

 

                                                                           ééééééé 

 

 

 

  

EX 6. Choose the correct alternative to answer the following question. You can choose more 

than one: 

Why are the titles always highlighted in a way or another? 

a. to appeal the reader 

b. to catch the readerôs attention 

c. to introduce the topic  

d. to divide the parts of a text     (10 min) 

 

EX. 7.   Analyze page A60 (and part of A61just because it has the end of the passage) for its 

layout (10 min) 

Key: this page is divided into three parts: a page-length darker part on the left with a picture on top 

and a quote, and a part looking like a table or a biographical file, and part of a text in the 

traditional sense 

 

 

 

 

 

different 

colour 

Words/phrases 
in bold 

 

Parts in a 

frame 



  



 
 

EX 8  GUESS THE MEANING. The teacher writes the word ñquoteò on the blackboard and the 

sts have to try and guess its meaning. If they donôt ,they can look it up in the dictionary. Another 

thing whose meaning the sts are asked to predict is the abbreviation ñc.ò (=circa) before the year. 

(15 min) 

 


