3.1A WALK ON THE DAWN OF MANKIND

Proposed byratrizia Mauri

Objectives

Knowledge
A The main stepsfohomination (whern where how).

Scientifical Competences
A The identification of biological and behavioealolution of mankind

Transversal Competences
Developing students' abilities in understanding a text;

knowledge;

communicate with others;
Developing the collaboration with other students;
Developing critical thinking on the

>> > >

Target: FORM 2E (20 studentsfifteeniixteen years old)

Prerequisites
Knowledge of

A Geological Ages
A The main steps of mankind evolution

Didactic Methods:
A Group brainstorming (first lines strategy; visual imagery strategy)
A Guided comprehension using worksheets (inquiry chart strategy)
A Guided disassion (most/least important ideas and information strategy)
A Collaborative learning (all the strategies)

Materials
A The novel AThe Evolution Makrstchhpfer Roy
A The tablet provided to each student in the class
A The comptter provided to the class
A Worksheets

TEXT: AThe EvyRaytlewsinFirsnehapter

THE EVOLUTION MAN

Chapter 1

Developing the capacity of identifying information and connecting them to their previous

Developing the capacity to express the acquiredvieage with the correct terms and to

topic

Lewi

When the winds blew strongly from the North, bringing an icy reminder that the greatpceas
still advancing, we used to pibdl our stores of brushwood and broken trees in front of the cave,
make a really roaring fire, and tell ourselves that however far south it came this time, even in

Africa, we could meet it and beat it.

-



20.

We were often hard put to it to keep up the supplyedffor a big fire, even though a good edge on
quartzite will cut through a fouinch bough of cedar in ten minutes; it was the elephants and
mammoths who kept us warm with their thoughtful habit of tearing up trees to test the strength of
their tusks andrunks.Elephas antiquusvas even more given to this than is the modern type, for

he was still hard at it evolving, and there is nothing that an evolving animal worries about more
than how his teeth are getting along. The mammoths, who reckoned thateifrgeyust about
perfect in those days, only tore up trees when they were angry or showing off to the females. In the
mating season we had only to follow the herds to collect firewood, but at other timesaaveell

stone behind the ear of a browsing martmaould work wonders, and maybe set you up in
kindling for a month. | have known that gambit to work with the big mastodons, but an uprooted
baobab takes a good deal of dragging home. They burn well, but keep you at a distance of a
hundred feet. There is0 sense in taking things to extremes. By and large, we kept a good fire
going when it was chilly and the toaps on Kilimanjaro and the Ruwenzori descended under the
10,0006foot contour line.

The sparks flew up to the stars on cold clear wintriatajghe green wood hissed and the dry
wood crackled, and our fire was quite a beacon all down the Rift Valley. When ground
temperatures were low enough, or the dank rain closed in and made ones joints creak and ache,
Uncle Vanya would come and visit usuring a lull in the noise of the jungle traffic you would
hear him coming, with a swisdwishswish through the tréeps, punctuated by an occasional
ominous crack of an overburdened branch, and a muffled oath, which became a scream of
uninhibited rage whe he actually fell.

At last he would shamble into the circle of firelight, a massive figure, his long arms practically
trailing the ground, his square head crouched down between his broad, hairy shoulders, his eyes
bloodshot, his lips curled back in thdaet which he customarily made to get his canines to stick
outside them. This gave him, as it happened, the expression of one who has put on a completely
false smile at a party which he greatly dislikes; and as a small boy | found it absolutely terrifying.
But later on | discovered behind all his fads and eccentriciti'em which he was the first to
suffer, and indeed the only ona kindly person always ready with a tip of juniper berries or figs
for a boy who he fondly supposed was properly takey thdnatural ferocity of his appearance.

But how he talked, how he argued! He barely saluted us, and nodded in Aunt Mildred's direction,
barely held out his poor hands, blue with cold, to the blaze, before he got started, going for Father
like a rhinocers with its head down, his long, accusing forefinger pointing for all the world like
the tip of its horn. Father would let him charge and work off his pentup feelings in a torrent of
denunciation; then when he had calmed down a little, and perhaps eateple of aepyornis's

eggs and a few durians, Father would join the fray, parrying Uncle Vanyas thrusts with his mild,
ironic interjections, and at times reducing him to stupefied speechlessness by gaily admitting his
enormities and taking positive creditr fthem.

| believe that at bottom they were deeply fond of one another though they had spent their whole
lives in violent disagreement; this could hardly be otherwise since they were betheapef
unswerving principle, who lived in strict accordance wthikir beliefs, and their principles were
totally opposed at every point. Each went his own way, firmly convinced that the other was
tragically mistaken about the direction in which the anthropoid species was evolving; but their
personal relationship wasf uninhibited, also quite unimpaired. They argued, they even shouted
at each other; but they never came to blows. And though Uncle Vanya usually left us in high
dudgeon he always came back.

The first time that | can remember a-setbetween the brotherso utterly unlike in appearance
and demeanour, was over the whole business of having a fire on cold nights at all. | was squatting
well away from the red, writhing, wounded yet voracious thing, watching how Father fed it with a
splendid if circumspect ncohalance. The women were huddled together, chattering as they
deloused each other; my mother as always a little apart, staring at Father and the fire with her
sombre brooding eyes as she masticated pap for the weaned babies. Then suddenly Uncle Vanya
was anong us, a menacing figure, speaking in a voice of doom.
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AYou' ve done it now, Edward, 0 he rumbled. dl
later, but | suppose | thought there was a limit even to your folly. But of course | was wrong! I've
only got to turn my back on you for an hour and | find you up to some fresh idindynow this
Edward, if ever | warned you before, if ever | begged you, as your elder brother, to think again
before you continued on your catastrophic course, to amend yeusdibre it involved you and
yours in irretrievable disaster, let me now say, with tenfold emphasis: Stop! Stop, Edward, before
itistoo late-i f i ndeed you still have time, stop

Uncle Vanya drew breath before he completed this impressive batushyvdifficult period to
round off, and Father chipped in.

AWhy, Vanya, we certainly haven't seen you for quite a while. Come and get warm, my dear chap.
Where have you been?o
Uncle Vanya made an impatient gesture.

ANot all t hat f aomrseasdn for tise friot @red wegetabléstore whichal rely rather
heavily for my dieb

Al know, 06 said Father in a sympathetic voi cCe
al | . |l "ve noticed the way desiccation i s spre

ABut netvelkyl uby any means, 0 went on Uncl e Ve
forest if you know where to look. | happen to find that | have to be careful just what | eat at my
time of life- so, like any sensible primate, | went a little fartheelaf to find what | wanted to
the Congo, in fact, where there is plenty of everything for everybody, without having to pretend
that you have the teeth of a leopard, the stomach of a goat or the taste and manners of a jackal,
Edward! o

AThat ' s aptuhtetri nsgt riotngrl y, Vanya, 0 protested Fa

il came back yesterday, 060 went on Uncle Vany
course at nightfall I knew something was wrong. Eleven volcanoes on this district | know of,
Edwardi buttwelve! | knew there was trouble afoot, and | half knew you were at the bottom of it.
Hoping against hope, but dread in my heart, | hurried here. How right | was. Private volcanoes
indeed ! You've done it now, Edwardo

Father grinned mireahigvowhsihk. sdDo Vaoaya?0 he
the turning point? | thought it might be, but it's hard to be quite sure. Certainly a turning point in
the ascent of man, butisthte? 6 Fat her wrinkled up his a@ayes i
that was characteristic of him at certain moments.

Al dont know whet hethetiurn$ ng parntng paidt U
profess to know what you think you are doing, Edward. Getting above yourself, yes. I'm telling you
thatthise t he most perverse and unnatur al i

it i's unnatural, I sn't it? o0 said Father,

an element of the artificial in subhuman life since we took to stone tools. Perhaps, you know, that
was the decisive stegnd this is simply elaboration; but then you use flints andiso

AWe' ve had that out before, 0 said Uncle Vai
transgress nature. The spiders take their prey by net; the birds can build better nests then we can;
and manys the time you have had a coconut thrown at your thick head by a monkey, as you well
know; perhaps that is what has deranged your wits. Only a few weeks ago | saw a troop of gorillas
beat up a couple of elephantdephants, mark youwith sticks | am prepared to accept simple
trimmed pebbles as in the way of nature, provided one does not become too dependent on them,
and no attempt is made to refine them unduly. | am not illiberal, Edward, and | will go as far as
that. But this ! This is quiteremther matter. This could end anywhere. It affects everybody. Even

me. You might burn the forest down with it. T
nOh, I dont think it wild.l come to that, Vany
AWon't it, indeed ! May It haskhibBdgwartrd.aldr &
A Emore or | ess. More or | ess, you know. 0

ou mean, more or | ess? Either you

AWhat do vy
]

it out, fer example ? 0



Alf you don't feed it, I tvehgoes out of i tseld

Edward, 0 said Uncle Vanya, Al warn you. You
to stop. So you think it will go out if you don't feed it! Have you thought that it might decide to feed
itself, sometime? Then where would you be?o0

Alhtasn't happened yetodo ,said Father crossly.
matter of fact, especially on wet nights. o

AThen my most earnest advice to you is not
Afbef ore you gnetstaarcthead.n Hoewacltamg have you bee
A Oh, I found out about it mont hs ago, 0 sai

fascinating stuff. The possibilities are stupendous. | mean, there is so much you can do with it. Far
beyond mex central heating, you know, though that's a big step forward in itself. | have hardly
begun to work out the applications yet. But just take the smoke alone: believe it or not, it smothers
the flies and keeps down the mosquitoes. Of course, fire is stigiy Hard to carry about, for
instance. Then it's got a voracious appetite; eats like a horse. Apt to be spiteful, got a nasty sting,
if you're not careful. And it really is new; opens up a positive vistdiof
But suddenly there was a loud shriek froincle Vanya and he began hopping about on one
foot. | had observed with great interest that for some time he had been standing chca red
ember. He had been too excited in his argument with Father to notice it, or the hissing noise and
peculiar smell whah followed. But now the ember had bitten right through the hide of his instep.
AYaho roared Uncle Vanya. AYou damned f ool
infernal bag of tricks has done! Yah! What did | tell you? It'll end by eating the wtiad¢ you!
Sitting on a live volcano, thats what youre doing! I've finished with you, Edward! You'll be extinct,
the whole pack of you, in no time. You've had it. Yah! I'm going back to the trees! You've
overstepped the mark this time, Edward! That's winatt br ont osaurus di d, to
He soon hobbled out of sight, but his howls could be heard for another fifteen minutes at least.
AAl'l the same, I guess it was Vanya who ove
a leafy branch he carefully swept thearth.

MOMENTS OF THE ACTIVITY

LESSON 1

Organization (10 min.)
A Presentation of the novel and author

A Forming groupgfive groups of foustudents)
A Reminding the rules for working in group

Developing of the activity

BEFORE READING:

a) ANTICIPATION GUIDE strategy (1520 min) (annex n°l)} working in groups

b) FIRST LINES strategy (20-30 min)
(reading of the first 14 linesprediction of the content of the novel)working in groups



LESSON 2

DURING READING :
a) MOST/LEAST IMPORTANT IDEAS AND INFORMATION strategy
(20 min) - (annex n°2} working in groups
b) INQUIRY CHART strategy (30-40 min) (annex n° 3) working in groups

LESSON 3

AFTER READING : VISUAL IMAGERY strategy (20 min) (annex n°4)
working individually/ in groups

Conclusions and evaluation

A ASSESSMENT TEST (individually) (30 min) (annex n°5)

A EXIT SLIP (individually) (15 min) (annex n°6)

Annex 1: Antcipation guide
Working in groups (4 students ):

g

AgrdeeforBisagree 8. TiFesh it nmboldbioetiiiis
s falisemieTiodd.breeding activities

Agree AfterDisagree




Annex 2  MOST/LEAST IMPORTANT IDEAS AND INFORMATION

Working in groups (4 students ):

Most important Most important Least important
information for the story scientifical information information

Annex 3: Inquiry Chart: working in groups (4 students)

QUESTIONS SOURCES
1. Who is the author of the novel?

2. Who is the narrator?

3. What is the climate described in the first chapter of the novel?

4. In which geographic location does the story take place?
Find information about this place.

5. Describe the two main characters of the novel.

6. Which is the main cause of the quarrel between Edward and uncl
Vanya?
7. What is uncle Vanya afraid of?

8. Is your idea of the progress more similar to Bativs or to uncle
Vanya's one? Explain your answer.

9. Do you think that a similar debate should beatdate nowadays?
Why?

10. In the first chapter some animal and plant species that are now
are named. Identify and describe them.
You shouldbe able to identify a scientifical inaccuracy. Report it.



Annex 4 VISUAL IMAGERY (individually/ in groups)

1- Read from line 20 to line 27. Then close your eyes for one or two minutes and write dt

What you see:

What you smell

What you hear

What you taste

What you feel

2- Now compare your sheet with the ones of your group mates.



Annex 5 ASSESSMENT TEST

1. What was the climate duringthe Pleistocene era?

A. hot and dry B. hot and rainy C. glacial and rainy D. glacial and dry

2. On the basis of your knowledge, what kind of hominids are the protagonists of the novel?
Give an explanation.

A. Austrdopithecus B. Homo habilis C. Homo erectus D. Homo sapiens

3. Look at the picture below and answer the following questions:

AR B e;:;j:m; W

| \%’

Equa!ore
7

] foreste

:l savana

Fino a 10 milioni di anni fa Da 10 milioni di anni fa

Equatore

A) Whatkind of process is highlighted

B) How did thisprocess influence the evolution of mankind ?

C) How did the lie-style of men change as a consequence of this proegssciallyregarding
their diet?

3. Explain the advantages andisadvantagesof the use of fire.




Annex 6 EXIT SLIP

Write one thing you learned during this teaching unit

Name

Nameone positive and one negative thing thappened during the group work

Name




3.2GEODYNAMIC EVOLUTION OF MEDITERRANEAN BASIN

Subject: Natural Science Teacher: Giuseppe Cortese
Objectives:

Content
Describing the key points of tectonics plates theory
Describing the tectonics dynamics that trigger changes in the sea level
Describing the mechanism that generates earthquakes
Listing the characteristics of the volcano and the volcanic eruptions

Skills

Interpreting the event of the earth dynanbesed on the model pfates tectonics
Recognizing the consequences of endogenous dynamics in the volcanic i
and in thechanges of the medium level of sea wad¢ibig scale.
Readingand interpreting thematic maps
Interpreting of theVolcanism in the archaeologicaémains the consequenc
(Pompeii)
Relating the changes in the level of sea water with the migration of organism

Too  DoTo oo oo

T

Working group:
A the activity is proposed to thetudents of the second year of secondary school (16 years
old).

Pre-requisites: knowledge of the internal structure of the Earth.
Time allotted: 6 hours between April and &§ 2015.

Contents:
A Internal structure of the earth.
A The endogenous dynamic.
A Morphology of the oceanic floor and consequences on changes of the medium level of sea
water. Volcanism ad volcanic activity.

Links to other subjects and or other related topics:
A Plinio and Pompeéhistory (working team 27I),
A Migration of organismfworking team 2/E).

Tools: PC and Internet, thematic maps, photos and documents of the area

Strategies:

A short introductory lesson;

research of the documents;

review and comparison of the data;
teamwork;

writing papers in digital format.
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Check/Evaluation:
A Oral report
A Interaction within the group
A Assessmertest



Timing of the activities:

Lessonl
Presentation of the activitiesorganization of the individual worknaking groups . (1%
Brief introduction to the endogenous dynamicsg(20
Presentation of photos and texts, proposed by the teacher, to use as idea sodrces. (15
Assignment of the individual and/or group work . (5 )
The components of the groupdive students eachwill be chosen by the students themselves
(and postbly modified in case of need) . The individual and group work is the search and
selection of texts, images, photos, maps etc.

HPwWN R

Lesson 2
1. Presentation of the materials and of the work done by the groups. (35')
2. Comparison, analysis and dialogu¢he plenary, "focus groups”. (20 ")
At this stage a first draft of the map of the main concepts will be drawn up.

Lesson 3

1. Identifying and reporting (for each group) words and key concepts of the reseaech on
conceptual map(25 ).

2. Finding relationships and connections among the different themes of the teamwork. (25 *)

3. Assigning further research to integrate and strengthen the work already done. (5 )

Lesson 4
1. Organization anakvaluation of the previous work, pointing up meaningful topics and images,
working in plenary, "focus groups". (45"
2. Determining, for each group, the files to be completed, the format and layout (work in Word or
in Powerpoint presentation). (10 )

Lesson 5
1. Workshop activity for the reorganization and final presentation of the work (in text orpower

point presentation). (55 )

Lesson 6
1.  Final evaluation of the worlith assessment test (multiple choice and short answer) (annex n.

1). (55°)

Further evaluation (2 points for each item) will consider the approach of the student on the
basis of:
A the ability to search for and select paper or/antirendocuments ,
the reworking of the documents,
the ability in listening and dealing thipeers,
the ability to propose solutions,
the skills in presentation and-oeganization.

> I I > >



Annex 1
Assessment test
Complete the following sentences.

1 - A volcano is a crack in the earth's crust through which emetge$he
surfacestructure of a volcano is called 3 - The heart of a volcano is the
, from which the rises toward the earth's cdist.A flat volcano broad,
formed by basaltic lava flows, is said 5 - If the lava is acidic omtermediate, it
gives rise to a volcano by steep sides, formed by lava overlapping layers of ash, called
6 - The rope lava is poor in 7 - The pillow lava is formed

8 - The Strombolian volcano activity alternates to activity9 - The
cooling of pyroclastic rocks gives rise to 10- The is the remnant of a
volcanic edifice, often in the shape of an , which is formed following a violent
explosion. 11 - The volcanic actiity of Mount Vesuvius is generally . Currently it is in

a quiescent state, but it manifests activitz - The main cause that led to the
destruction of Pompei and its inhabitants, was a predominantly eruption followed by a
sudden clapse of ash and , better known by the English term
.13- The level of the Mediterranean Sea, 6 M.A. ago fell a lot, allowing a
land link between and in the Rakt, and between and in
the eas 14 - The birth of the peninsula is the result of the clash between the European
plate and the Asian plate.15 - The tectonic movements and the withdrawal of water has allowed
many small and migrate from Africa to Europe and Asia.

Multiple choice test, choose the correct answers.

1. The accumulation of pyroclastic material around the mouth of a volcano can lead to a:
batholith pluton cinder cone basalt plateau

2. During an earthquake the first waves to be registered:

surface compression torsion oscillation
3.l n the underwater | ava eruptions ééééé. . ar
ashes bombs pillow lava rope lava

4. The study and the correlation of the fossils in the different continents allowedo
understand:
the flow of the waters the Lithogenetic cycle the origins and the Phylogeny and th
of the Mediterranean migrations of fish  migration of mammals
and reptiles

5. The distribution and frequency of earthquakes has confirmed the theory of:
biogenesis geodynamic the system of the¢ plate tectonics
system faults



3.3.Teaching Unit: Expository text structures

Teacher: Natalia Mauro Nicolino

Objectives
Students will:
T identify how structure supports the author
1 identify text structure elements to draw conclusions and make inferences about the
aut horoés purpose;
T identify the authoroés purpose for a text,;
T identify relevant parts of a text that ref
1 compare and contrast different text struesjr
1 analyze and evaluate arguments in nonfiction texts.
Target group:
A Mixed ability class of 22 students mostly girls (2 boys only).

Pre-requisites

A

Basic reading skills (skimming, scanning, reading for gist), present and past tiemses,
students uderstand the difference between fiction and-fiction, they can use graphs.

Method:

>
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In each of the lessons of this unit, the teacher usdBink aloud to model for
demonstration.

The teacher then invites students to participatstiared demonstiian.

Then students practice with teacher supportifoded practice

Finally, students apply the skills and strategies they have learngdiépendent practice

Materials: The English textbook, articles and passages taken from magazineswspapers,
dictionary, the Web, colors, pencils.

Time allotted: 5 lesson modules of 55 minutes (2 weeks) + homework (about 4 hours) + testing.

Lesson 1: Introduction to the text structure(55 minutes)

A

A
A

The students understand what the text structurdiasv (information is organized in a
passage)

Step A: Students are split into 5 groups (5 minutes)

Step B: 5 passages (annex n.1l) are stuck on the blackboard, each with a different text
structure (description, sequence, probfoiution, causeffect, compar&ontrast) (2
minutes)

Step C: The students read the passages aloud and the unknown words and expressions are
explained Question of the teacher: Is the information organized in the same way in all the
passages? The teacher elicits answers (each passage diiferent text structure) (10
minutes)

Step D: 5 graphic organizers (annex n.2), one for each of the different text structures, are
stuck on the blackboard

Step F: Each group is asked to decide which graphic organizer (text structure) best suits the
passages they have just read (10 minutes) and to explain the reason for their choice (10
minutes)



A

Step G: Homework: each of the students receives a copy of the passage and of the
corresponding graph and is asked to fill it in at home.

Lesson 2: Identifythe text structures and the keywords of text structures (55 minutes)

A
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Step A: The students, already split into groups, are given a graph for the passage they have
read and they fill them in together (10 minutes)

Step B: Each group chooses a speaker whaksstiheir graphs on the blackboard and
explains them, after reading them aloud (25 minutes)

Step C: Summing up (15 minutes)

Question 1: What do we know now about the text structure?

Question 2: How many different text structures have we found in tlsisrie3

Question 3: Are there any kayords that help us to understand which is the text structure
of the passages?

Step D: Homework: Each of the students is given a worksheet (annex n.3) with the five
passages and is asked to fill them in and to underlitteSndifferentcolorsthe keywords

in the passages.

Lesson 3: Identify the text structure (description and sequence) and filh the graphic
organizer (55 minutes)

A

A
A
A

>\

Step A: 5 new groups are made (5 minutes)

Step B: Worksheets with 2 passages and 2 gr@gatth with a different text structure) are
handed out (all the students have the same passages) (3 minutes)

Step C: The students are asked to read the passages carefully and to fill in the
corresponding graphs (15 minutes)

Step D: Copies of the passagee atuck on the blackboard, question are asked by the
teacher to sum up the content of the passages and all the students are asked to express theil
opinion (10 minutes)

Step D: A map of the description text structure and of the sequence text structadeis m

on the blackboard (20 minutes)

Step E: Homework: Thetiwdents are given two passagesh different text structures
(description and sequence). They will read them at home, they will make for each of them
a graphic organizer and they will sum them uvallg.

Lesson 4: Identify the text structure (problemsolution, causeeffect, comparecontrast) and
fill -in the graphic organizer (55 minutes)

A

> > D>
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Step A: The students are split into 5 groups and they are given 10 minutes to talk about the
passages and the graphic organizers they have read and filled in at home.

Question 1: Has the graph organizer helped you to understand the passage?

Question 2: Cayou sum the passages up reading the graphs? (5 minutes)

Step B: The teacher elicits answers (5 minutes)

Step C: Worksheets with 3 passages and 3 graphs (each with a different text structure) are
handed out (all the students have the same passages)uigshi

Step D: The students are asked to read the passages carefully and to fill in the
corresponding graphs (20 minutes)

Step E: Copies of the passages are stuck on the blackboard, question are asked by the
teacher to sum up the content of the passagksalathe students are asked to express their
opinion (5 minutes)

Step F: A map of the description text structure and of the sequence text structure is made
on the blackboard (20 minutes)

Step G: Homework: Text structure treasure hunt with newspapersictrmmfbooks,
textbook chapters, or studentsd independe
different passages and 3 different text structures and will fill in the corresponding graphs.



Lesson 5: From the text structure to the passage (55 mites)
A Step A: A completed graphic organizer is handed out to the students (split into 5 groups) as
a prereading strategy. The students read the graph (15 minutes).
A Step B: The students write a probable paragraph using the predicted text structure before
reading the passage. (20 minutes)
A Step C: After reading, the students, guided by the teacher, read aloud their probable
passages and they compare them to the original text (20 minutes).

Lesson 6: Assessmeritest (Identifying Text Structure) (55 minutes)
This quiz contains nine passages, each of which is about-team,
A Step A: Each student is given a worksheet with nine short passages and six questions
where students match definitions to tern@anex n.4).
A Step B: The students will read the passagehvidually, they will identify the text
structures and match the definitions with the corresponding terms.

ANNEX 1

Passage 1 (Description)

Volcanoes are a feared and destructive force for good reason. A volcano is like a pressure valve
for the inner earth, but they can also be very beautiful. One part of the volcano that people rarely
see is the magma chamber. The magma chamber is waytbeneat he Eart hdés be
tremendously hot. Running from the magma chamber to the crater of the volcano is the conduit.
The conduit connects the magma chamber to the outer world. At the top of the volcano is the
crater. This is where the magma exitolcanoes are a beautiful yet dangerous natural
phenomenon.

Passage 2 (Sequence)

Yesterday morning was crazy. My alarm clock was set for PM instead of AM, so | woke up really
late. | just threw on some clothes and ran out the door. | rode my biketassfa could and
thought that | was going to be late for sure, but when | got there everyone was outside and there
were fire trucks all lined up in front of school. | guess somebody pulled the fire alarm before class
started. It worked it out though, beis® nobody really noticed or minded that | was late.

Passage 3 (Problerii Solution)

It seems like there has been a surge in teen pregnancies these days.

Teen pregnancies make it very difficult for young mothers to pursue their dreams and meet the
demandsof an infant. Fortunately, most teen pregnancies can be easily prevented by using birth
control; however, even birth control is not 100% effective. The most effective way to prevent teen

pregnancies is abstinence, which is 100% effective.

Passage 4 (Caws-Effect)

Many people think that they can get sick by going into cold weather improperly dressed; however,
illnesses are not caused by temperattirey are caused by germs. So while shivering outside in
the cold probably wonoéem,s tyroeunégrteh emmo ryeo ulri ki emMmu
indoors because you will have a greater exposure to germs.

Passage 5 (Comparé Contrast)

Apples and oranges are both fruits, which meahas they have seeds inside of them. Each has a
skin, but orange skins are thick and easy to peel. Apple skins are thinner and do not peel easily.
Oranges also contain more acid than apples, but both fruits are delicious.



ANNEX 3

Volcanoes are a feared and destructive fc
for good reason. A volcano is like a pressi
valve for the inner earth, but they can a
be very beautiful. One part of the volcal
that people rarely see is the magl
chamber. The magma chamber is w
beneath t h e Earthos b
tremendously hot. Running from the magi
chamber to the crater of the volcano is |
conduit. The conduit connects the mag
chamber to the outer world. At the top of t
volcano is the crater. This is where t
magma exitsVolcanoes are a beautiful yi
dangerous natural phenomenon.

Type of text structure:

Key words:

Yesterday morning was crazy. My alar
clock was set for PM instead of AM, so
woke up really late. | just threw on son
clothes and ran out the door. | rode hilge
as fast as | could and thought that | w
going to be late for sure, but when | ¢
there everyone was outside and there W
fire trucks all lined up in front of school.
guess somebody pulled the fire alarm bef
class started. It worked it outhdugh,
because nobody really noticed or mind
that | was late.

Type of text structure:

Key words:

It seems like there has been a surge in i
pregnancies these days.

Teen pregnancies make it very difficult fi
young mothers to pursue their dreams i
meet the demands of an infant. Fortunat
most teen pregnancies can be ea
prevented by using birth control; howeve
even birth control is not 100% effectiv|
The most effective way to prevent tei
pregnancies is abstinence, which is 10|
effective.

Type of text structure:

Key words:

Many people think that they can get sick
going into cold weather improperly dresse
however, illnesses are not caused
temperaturethey are caused by germs. |
while shivering outside in the cold probal
wonot strengthen y
y o u @nore likely to contract an illnes
indoors because you will have a greq
exposure to germs.

Type of text structure:

Key words:

Apples and oranges are both fruits, whi
means that they have seeds inside of th
Each has a skin, but orange skins duiekt
and easy to peel. Apple skins are thini
and do not peel easily. Oranges also con
more acid than apples, but both fruits i
delicious.

Type of text structure:

Key words:




ANNEX 4: Text Structure Text
Direction: read each passage and identify how the information is being organized.

1. Icecream is a delicious frozen treat that comes in a many different colors and flavors. Two of
my favorite flavors are strawberry and chocolate. Though both of these flneodelicious,
strawberry may contain pieces of fruit while chocolate usually will not. Even though more
chocolate iceeream is sold across the country annually than strawberry, each flavor tastes great
inside of a milk shake.

a. cause and effect b. compare and contrast c. chronological
d. spatial / descriptive e. sequence / process

2. The icecream shop around the corner from my house has the bestam in the city. When

you first walk inside, there is a long chrome counter with magchinols extending to alongside

the far wall. Right where the counter stops, the booth seating begins. There are |lotinué\old
knickknacks on the walls and chrome napkin holders on all the tables. My favorite part of the
shop is behind the countetags, where they keep all of the Hoeam flavors. A rainbow of
delicious sugary flavors is kept cool and delicious behind the counter glass.

a. problem and solution b. compare and contrast c. chronological
d. spatial / descriptive e. sequenceprocess
3. Freezer burn may have wasted morecictee am t han si dewal ks. I f vy

is when ice crystals form on the surface ofeceam. These ice crystals can ruin the texture and
flavor of the ice cream. But you can prevenefer burn. Since freezer burn is caused when
melted icecream is refrozen, rather than eating yourdasam from the container as it melts,
scoop your iceeream into a bowl and put the container back in the fridge immediately. Doing this
ought to help gu solve your issues with freezer burn.

a. problem and solution b. compare and contrast c. chronological
d. spatial / descriptive e. sequence / process

4. No one knows the true origin of tceeam, but the first published iceeam recipe appears in
AMrs. Mary Eales's Receipts, 0 a cook book th
1832, an African American confectioner named Augustus Jacksated multiple ice cream

recipes and invented a superior technique to manufacture ice cream. Ice cream soda was invented
around 1874, but the real breakt hrough may |
Missouri, when the American ie@eam cor was unveiled!

a. problem and solution b. cause and effect c. chronological
d. spatial / descriptive e. sequence / process

5. Making icecream is not easy. Cream and sugar have to first be mixed in a frozen container.
Ingredients may be addet this point, if desired. The mixture must be stirred and whipped until

the cream and sugar mixture is frozen. Depending on the equipment, this may take as long as an
hour. After the iceeream is prepared, it must be kept frozen until it is readget@njoyed.

Making icecream is difficult, but most people would agree that it is worth the trouble.

a. problem and solution b. compare and contrast c. chronological
d. cause and effect e. sequence / process



6. Have you ever had aniceeamha d ac he ? That 6s when a painf
head after eating something cold (usually¢goeam) on a hot day. This pain is produced by the
dilation of a nerve center in the roof of your mouth. The nerve center is overreacting to the cold
by trying to heat your brain. leeream headaches have turned many smiles to frowns.

a. problem and solution b. compare and contrast c. chronological
d. spatial / descriptive e. cause and effect

7. One time my mom and | made 4ceeam. We addksugar and cream into a big glass bowl.
We kept it frozen in the middle of a bigger glass bowl. While it froze, | stirred the mixture with a
hand mixer. It was the first time that had | used one and it splatteredem® mixture all over

the kitchen. The rest of the mixture finally froze, so we ate some ice cream, and then put the

remaining portions in the freezer so that it
a. problem and solution b. compare and contrast c. chronological
d. gatial / descriptive e. cause and effect

8. It was the most beautiful banana split that | had ever seen. In the middle of the bowl, there
were three scoops of i@eam: chocolate, strawberry, and vanilla. On top of theneam were

a banana and thick web of chocolate and caramel sauces. A huge puff of whipped cream
covered the sauces and a handful of crushed nuts dappled the whipped cream. On top of it all was

a cherry, but 1 6ve never |iked the soggy squi
a. problem and $ation b. compare and contrast C. sequence/process
d. spatial / descriptive e. cause and effect

9. When it comes to making i@eeam, you can do it the traditional way, by stirring it in a frozen
container,or you can use liquid nitrogen to freeze your mixture. There are some advantages to
using liquid nitrogen. Since liquid nitrogen freezes the mixture faster, the crystal grains are
smaller, giving the iceream a creamier texture. The downside is #&tiystals grow faster in
ice-cream prepared using liquid nitrogen, so it must be stored at much colder temperatures. Both
methods produce a distinct texture, and both are delicious.

a. problem and solution b. compare and contrast C. sequence/pross
d. spatial / descriptive e. cause and effect

Matching: match the definition to the term and shade in the appropriate bubble.

10. An action and its results are discussed
11. Information is organized in order of time
12. adifficulty is describednd an answer is offered

chronological
problem and solution
sequence / process
cause and effect

oo o

cause and effect
spatial / descriptive
compare and contrast
sequence / process

13. Differences and similarities of two or more things
discussed

14. Explains how something happens or is done;tstegiep
15. Describes how something looks or the arrangement
space

oo o




ANNEX 4 (1): Text Structure Text

Directions: Read the passages and on a sheet of papethe information from each passage
into an appropriate graphic organizer.  The following graphic organizers are examples. Feel
free to make changes if necessary. Each is atske@dst once

Chronological Sequence Cause and Effect

Time Line Step by Step X

I | | J I [ Cause #2 i | Effect ]
| |

Problem and Solution Compare and Contrast

Problem Solution Alike Different

1. The Age of the Dinosaurs

Dinosaurs existed about 250 million years ago to 65 million years ago. This era is broken up into
threeperiods known as the Triassic, Jurassic and Cretaceous periods. The Triassic Period lasted
for 35 million years from 25@05 million years ago. Planet Earth was a very different place back
then. All the continents were united to form one huge land nremsrkas Pangaea. The Jurassic
Period was the second phase. The continents began shifting apart. The time scale for this famous
period is from 205 to 138 million years ago. The Cretaceous Period was the last period of the
dinosaurs. It spanned a time rfr1ol38 million to about 65 million years ago. In this period the
continents fully separated. However, Australia and Antarctica were still united.

2. Vicious Predators

The Cretaceous Period was filled with dangerous predators, but two of the most feserd h

were the tyrannosaurs rex and the velociraptor. The tyrannosaurs rex was one of the largest
carnivores to ever walk the Earth. He was 20 feet tall and weighed seven tons. His jaws could
crush down with 3,000 Ibs. of force, enough to smash theshohhis prey. The velociraptor was

very small compared to rex. Raptors only stood three feet tall and were seven feet long, weighing
merely 35 pounds. But the velociraptor was fast. Scientists think that raptors could run 24 miles
per hour and turnroa dime. Both dinosaurs used their jaws to kill prey, but the raptor had a
secret weapon: a retractable toe claw that he pulled out like a knife to slash at his prey. Both
dinosaurs had eyes on the front of their heads, which helped them track préheseftwo



dinosaurs had fought, it would be difficult to say which would win; however since raptors died
over ten million years before the first tyra
ever occurred.

3. Creating a Dinosaur Sculpture
Materials: pipe cleaners, clay, neoxic paint

Woul dndét you | i ke a scary dinosaur model on
You can easily make one by following these simple directions. First, bend your to make the frame
of your dinsaur. | suggest you create a tyrannosaurus frame by using one long pipe cleaner as his
neck, spine, and tail, and then bend another intslaape to make his feet. Wrap the feet around

the spine piece. Next, roll out clay to wrap around the pipe dleanet the clay dry overnight.

The next day you may want to paint your dinosaur usingtowic paint. His eyes should be

white, but feel free to color your dinosaur as you wish. Nobody really knows how dinosaurs were
col ored, so domat tlhett amwaneditnelslaur canot b
desk and watch as he or she scares away bullies and pencil thieves.

4. What Happened to the Dinosaurs?

There are many theories about why the dinosaurs vanished from the planet. Onth#tenany

people believe is that a gigantic meteorite smashed into the Earth. Scientists believe that the
meteorite was very big and that the impact may have produced a large dust cloud that covered the
Earth for many years. The dust cloud may have chpkats to not receive sunlight and the large
plant eaters, or herbivores, may have died off, followed by the large meat eaters, or carnivores.
This theory may or may not be true, but it is one explanation as to why these giant reptiles no
longer inhabithe Earth.

5. Fossil Mishap

ltds important to think critically about the
astray. For example, the brontosaurus is a type of dinosaur that never really existed. Many people
still believe in the br antraasaurius aotdual,| yb

Apatosaurus with the head of a camarasaurus. This concocted creature was made from two
mismatched fossils. Had more people thought critically about these findings, analyzing the
components that were presented, entireeggions of school children may not have been

mi sinfor med,; therefore, think critically abo
information you find on a book or in a worksheet. Keep these problems in mind when conducting
your studies.

6. Dino the Dinosaur

One day Dino the Dinosaur decided to go for a walk to the watering hole. It was a sunny day and
the sky was blue and clear. Dino was thinking about his girlfriend Dina when he saw a pack of
wild lizards and animals running throudtetplains in a frenzy. Dino tried to ask the critters why
they were running, but they just kept running. Dino scratched his dinosaur head and continued
walking toward the watering hole. Soon after, Dino heard a loud thumping noise like the slow
beat ofa drum. The earth shook and fruit fell from the trees, but Dino was so deep in thought over
his girl Dina that he didnot even notice.
Tyrannosaurs Rex approached Dino. Dino kept thinking about his gid Dntil the moment
Timmy ate him.



3.4. TEACHING UNIT: English class: Reading to study

TEACHING UNIT
English class: Reading to study (1)

Objective:
A Textbook mastery.
A Reading with accuracy.
A Building up a serious learning method by reading.

Target group:
A mixed ability class of 148 students mostly girls (4 boys only) and a student with special

needs who knows very little English (since she has no English Literature textbook, she will
work with her Art book or if in group she will work with tlo¢hers).

Pre-requisites
A basic reading skills (skimming, scanning, reading for gist), present and past tenses, basic
vocabulary for text analysis (especially the wdagout).
A Use of graphs and mind maps.
A For the student with the speciaed programe the only praequisite is how to recognize
images/drawings/numbers on a page.

Method:
A Classmates at work, peter-peer education.
A The students will deal with different pages through their observation ability first in order to
enhance it and differémeading strategies which do not necessarily imply written parts, but
also images, paintings, footnotes and typographical devices.

Materials:
A English Textbook, Dictionary (the dime one is allowed) , the web, the LIM/blackboard.

Time allotted:
A 3 leson modules of about 55 minutes (one week)+ homework (couple of hours or so)+
testing.

Modulel

Warm-up/pre-reading:

A BRAINSTORMING :
o EX1 Thet eacher will ask the students t
and say whether it implies reading a text or (f®inin)

A THINK -PAIR-SHARE:
o EX 2. Thestswill open their textbook at page A41 and describe the page
from the point of view of its layoulrawing a list. Then in pairs they will
share their results and discuss their choice.



The Making of England

The Battle of Agincourt (1415) by English
School, from the St Alban’s Chronicle.

aily French influence and English domination

The Norman conquest of 1066 (» 1B William

:!;; the Conf]uemr. p- .A-O‘Z) if pr(?bznbly %hc most
ting famous single event in English history, since after
that England changed, slowly but radically.
e Led by William the Congqueror, the Normans
9, (originally ‘North Men’) crossed the Channel
1 b\: from France, won the B.a(llc of Hastings, and
e took over the kingdom of England. They brought
i with them the French language and culture but,
el once they had settled, they themselves began to
e develop a fuller English identity and a desire to
the use the English language. Subsequently, more
lish and more French words entered the Old
3 English language, which became what is now
g called Middle English. | The Royal
London was made the capital city and the London dialect began its rise to prominence | Standards (on the upper
The ¢ . a1 . . . % P | left of the picture)
e as the dominant form of spoken English. l-rcnch_.was finally rejected only in 1415, after the Fleur de
iy the Battle of Agincourt, when King Henry V affirmed E.ng“sh domination, territorial L”:am;:::;d
e and linguistic, over what had by then become the nation’s oldest enemy. E o the Bt
rere throne.
ok THE KENNING AND THE ORAL FORMULAIC SYSTEM
|dle The kenning, a literary device typical of Old 2 fe la. It was a fixed i |
&in English poetry, is part of a larger set of or phrase employed to allow quick shifts of | |
strategies by the poet to action and to carry parallels and contrasts.
old the stories he had to sing, which is now known It was also used to provide summaries and
ale as the formulaic system. Since epic poems transitions (e.g. 'l recall all that’; ‘not only...
were originally oral, the poet had to rely on but).
different structures to be able to 3F of themes. The use

the material he performed. An example of
such devices is the ‘stock epithet’ or ‘Homeric
epithet’ (e.g. ‘wine-dark sea’; ‘rosy-fingered
«dawn’ in Homer’s epics).

The formulaic system typical of Anglo-Saxon
poetry mainly consists of four strategies.
1 The kenning. It was a kind of condensed

of specific words, images, and symbolic
objects for certain themes and ideas which
were largely shared among the Anglo-
Saxons (e.g. ‘the beasts of battle’ always
meant wolves, while ‘the raven and the
eagle’ referred to battle, as the two birds
fed on the bodies of those who had been
killed).
4 The ition of

metaphor often occurring in ¢
(e.g. ‘swanrad’ = swan-road, the sea;

sounds helped to memorise the text and it

also provided a way to hold together the

two halves of the line of which Old English

verse was made (e.g. ‘He moved under
crossed the )

‘banhus’ = bone-house, the human body).
Such compounds also helped the poet
create alliterations, which made
memorisation easier.

The teacher will write the different items on the blackboard until the list is exhaustive.

Keys
Chapter title
Paragraph title
Pictures and captions
Info box
Parts in different colours
Words or phrases in bold
Symbols
Parts introduced by numbers

Page

A A

number

Magnifying glass class discussion on order of items in a list. KEY: top to bottom( 20 min)

While reading activities:

A

INDIVIDUAL WORK . EX 3: TREASURE HUNT

o The sts can now read the page through starting from the page number (from
before

ther e
The

t he
o Key:
t he

top. Why is

19t h

an
book
c dront ther2§) cerstunydo odir Bndes.

i Ao
[

S

di

o0 What are the other short inscriptions at the top of the page? (10 min)

Vv

dec



CLASS DISCUSSION:
A The page number has got the chapterststit]| ¢
mustnodét forglet the main topic
A How can theauthor highlight the most important parts that a learner cannot miss? (15 min)

GROUP WORK EX. 5: the sts should provide examples from the page for the different
strategies and then they will draw spidergrams:

////////////

different colour eeeeeeéeeeceece
word/ phrases in bold eeéeéeéeééééece
parts in a frame eéeéeéeéeé

SPIDERGRAMS(example)

"""""
////////

""""

eeeeeeece

//////

eeeeee Words/phrases
in bold

different
colour

,,,,,,,

Partsina ([é e éeéeee
frame

EX 6. Choose the correct alternative to answer the following question. You can choose more
than one:

Why are the titleslways highlighted in a way or another?

a. to appeal the reader

b. to catch the readero6s attention

c. to introduce the topic

d. to divide the parts of atext (10 min)

EX. 7. Analyze page A6Q(and part of A6ljust because it has the end of the pagg) for its

layout (10 min)

Key: this page is divided into three parts: a peggth darker part on the left with a picture on top
and a quote, and a part looking like a table or a biographical file, and part of a text in the
traditional sense



~ the story
1 engage /
To tell you of our
common

pilgrimage.

From the Origins to the Middle Ages (c. 1485)

Geoffrey Chaucer
(c. 1343-1400)

c.1343 He was born in London into a wealthy famﬂy of wine traders.

1359 He took part in one of the military operations of the Hundred Years' War.
1360-1387  He undertook royal missions in Europe.

c. 1366 He married Philippa Roet and probably had twosons. 3
1367 He entered service as a man of letters in the household of Edward I,
1368 He wrote The Book of the Duchess about the death of Blanche, Duchess of Lancaster.
1369-1370  He travelled in Europe on the king's service.

c. 1370 He translated the Roman de la Rose from French.
1372« - He went to Itafy ona diplomatic mission.
€.1372-1380 He composed The House of Fame (unfinished).

1374-1386  He was appointed controller pf customs and subéidﬁ& the port of Lbncjoni
1376-1378  He made several journeys to diffjreg; European countries.

c.1380 He composed Boece, a translation of Boethius's De consolatione philosophiae (523 CE), and
The Parlement of Foules.
1381-1386  He wrote Troilus and Criseyde. A 2
1386 He composed The Legend of Good Women. ¥
1387 His wife died. < ) B Ty
1389-1391  He worked as clerk for the crown and then as a justice of the peace and member of parliament for
Kent.
1391 He was appointed Deputy Forester of the Royal Forest of North Petherton, Somerset. ]
1392-1395  He wrote most of The Cahterbury Tales. . g
1400 He died in London and was buried in Westminster Abbey. i 3

eoffrey Chaucer was a professional courtier, somebody who regularly attended

the king’s residence and centre of government. His writing was more of a

leisure activity than a vocation: the full-time English writer was still a couple
of centuries in the future. Chaucer was born into a wealthy family of wine traders; he
was from the class of the new wealthy city gentlemen. For much of his life, Chaucer
served in the Hundred Years' War (1337-1453) between England and France, both as
a soldier and, since he was fluent in French and Italian and knew Latin and other
languages well, as a diplomat.
His work took him to Kent, to France, and twice to Italy, where he made the
acquaintance of the works of writers such as Dante, Petrarch and Boccaccio.
After he retired in the early 1390s, he worked primarily on his masterpiece, The
Canterbury Tales, which he had begun around 1387. By the time of his retirement,
Chaucer had already written a substantial amount of narrative poetry, including the
celebrated romance Troilus and Criseyde. In his early work, The Book of the Duchess,
Chaucer aligns himself, with great confidence, with famous authors from the past. In
fact, his patron is personified in the poem as Emperor Octavian, the patron of Virgil
and Ovid, thus inviting a comparison between these poets and Chaucer himself. The
poet also presents himself as an author rather than a medieval auctor. This term was
reserved for writers who where seen as particularly authoritative and by distancing
himself from such a notion, Chaucer seems to have conceived of his role as an
author of invented characters and events, rather than a historian or faithful narrator
or translator of stories from the past. In this way, he helped to establish the
distinction between fiction and historical truth.




EX 8 GUESS THE MEANING.The teacher writes the word fAq
sts have to try and guess its meaning. I f th

thing whose meaning the sts are asked to predict is the abbreviation0 ( =ci rca) bef
(15 min)



